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THE UNIVERSITY OF TEXAS AT ARLINGTON

SCHOOL OF SOCIAL WORK

Direct Practice with Families and Children

SOCW 6326-001
Fall, 2012
Name: Peter Lehmann, Ph.D., LCSW
Office Number: 101b SSW, Bldg A
Office Telephone Number: 817-269-5715
Email Address: plehmann@uta.edu
Office Hours:   Monday  11-1 PM
Course Number: SOCW 6326 Section Number 001 
Title: Social Work Direct Practice with Children and Families
I. Academic Standards and Descriptions
A. Council on Social Work Education – Educational Policy and Academic Standards: (from pgs 35-36 of the manual).

Social work practice is anchored in the purposes of the social work profession and focuses on strengths, capacities, and resources of client systems in relation to their broader environments, Students learn practice content that encompasses knowledge and skills to work with individuals, families, groups, organizations, and communities.  This content includes engaging clients in an appropriate working relationship, identifying issues, problems, needs, resources, and asset; collecting and assessing information; and planning for service delivery.  It includes using communication skills, supervision, and consultation.  Practice content also includes identifying, analyzing, and implementing empirically based interventions designed to achieve client goals; applying empirically based interventions designed to achieve client goals; applying empirical knowledge and technological advances; evaluating program outcomes and practice effectiveness; developing, analyzing, advocating, and providing leadership for policies and services; and promoting social and economic justice.  

B. Course Description from the Graduate Catalogue:
This second year required course for family and children focuses on direct social work practice with children and their families.  The rationale for the course is that in many settings, social workers often are the first, and sometimes the only, helping professionals available to provide services to troubled and troubling children.   Social workers, therefore, need a core base of assessment and intervention skills to work effectively with a variety of problems that children, parent(s) and family members commonly encounter.  Assessment of children's problems is understood in the context of human development, both of the individual child, their parent(s) and family, as well as of the larger systems in the changing environment. An integrative bio-psycho-social framework, drawing on ecological, systemic, psychodynamic, cognitive and behavioral theories, is used to assess and intervene with children's problems and difficulties.  

C. Expanded Course Description

Interventions are broadly defined to include both direct work with individual children, collaborative and/or conjoint work with parents and families, advocacy efforts, and consultation.  Specific techniques addressed in this course include child therapy, play therapy, behavioral contracting, cognitive-behavioral interventions, and crisis intervention.  Particular attention is given to understanding children's development, assessment and intervention approaches within a cultural sensitive context, and through social work values and ethics.   Content on interviewing children and families in a variety of human service settings (clinical, health, and forensic) is included.  Collaboration with other helping disciplines is emphasized.  Issues pertaining to social and economic justice are addressed through examining the impacts of divorce, single-parent families, and homelessness on children.  

UTA-School of Social Work: Definition of Evidence-Informed Practice:
Evidence-informed practice (EIP) is a guiding principal for the UTA-SSW.  This approach is guided by the philosophy espoused by Gambrill (2006) and others who discuss evidence-based practice (EBP).  Though many definitions of EIP/EBP saturate the literature, we offer two definitions that most closely define our understanding of the concept and serve to explicate our vision of EIP for the UTA-SSW:


The use of the best available scientific knowledge derived from randomized, controlled outcome studies, and meta-analyses of existing outcome studies, as one basis for guiding professional interventions and effective therapies, combined with professional ethical standards, clinical judgment, and practice wisdom (Barker, 2003, p. 149).

            …..the integration of the best research evidence with our clinical expertise and our patient’s unique values and circumstances (Strauss, et al. (2005). 

The UTA SSW vision statement states that the “School’s vision is to promote social and economic justice in a diverse environment.”  Empowerment connects with the vision statement because, as Rees (1991) has pointed out, the very objective of empowerment is social justice.  Empowerment is a seminal vehicle by which social justice can be realized.  It could well be argued that true social justice cannot be realized without empowerment. Empowerment, anchored with a generalist base, directs social workers to address root causes at all levels and in all contexts, not simply “symptoms”.  This is not a static process but an ongoing, dynamic process, a process leading to a greater degree of social justice and equality.  

UTA-School of Social Work: Accepts the Definition of Empowerment as defined by Barker (2003:142) as follows: 

 

In social work practice, the process of helping individuals, families, groups, and communities increase their personal, interpersonal, socioeconomic, and political strength and develop influence toward improving their circumstances.

Educational Objectives Addressed: SOCW6326 addresses the following MSSW educational objectives:

1.  Demonstrate knowledge and skill in direct practice with an area of specialization: child and family services.
2.  Develop and apply appropriate, evidence-informed, empowerment-based intervention plans within their area of specialization.

3.  Critically analyze theoretical models of micro practice to challenge societal oppression and discrimination, as well as for decision-making in practice.

4.  Demonstrate an understanding of race, gender, sexual orientation, ability, culture, and other client characteristics, in conducting culturally sensitive, competent, and ethical social work practice.

5.  Demonstrate the ability to evaluate practice activities by use of outcome and process techniques, using the results to modify practice.
This course relates to and advances the program objectives by including specialized child and family direct practice learning activities related to child and families in which to compare and synthesize client strengths, diversity and social justice learning experiences in the classroom related to the of the profession, the social work professional value base, and discourse on the mechanisms of oppression and discrimination and apply appropriate, evidence-informed, empowerment-based assessments and interventions as these relate to child and families. The course also includes several writing assignments to develop critical thinking with respect to child and family problems, self exploration of personal versus professional values in working with child and family issues and understanding and developing appropriate intervention plans, as well as, objective measures of knowledge gain.
II. Student Learning Outcomes

Given regular class attendance, participation in class, successful completion of the course readings, and completion of the assignments, the student will be able to:

1. Demonstrate an understanding of family-centered practice that includes understanding systems, the family in the environment, diverse family structures, and concepts of family empowerment.

2. Identify the potential risk factors that may increase children's vulnerabilities for emotional, social, and behavioral problems, as well as protective factors that promote their resilience.  Understand the social and economic context and forces impacting the development and well being of children, youth, and families.

3. Describe the cultural context of development, including the roles played by race, ethnicity, gender, and sexual orientation.

4. Demonstrate skills in the assessment process, including clinical and forensic interviewing techniques as well as other methods and skills in writing assessment reports. 

5. Understand the issues of grief and loss in multiple forms that affect children, youth, and families.

6. Identify, through interview and screening, issues of alcohol and substance abuse within families.

7. Demonstrate skills in the intervention process through the application of an integrative theoretical framework in working with the most commonly encountered child problems.

8. Identify ethical issues and research practice issues relevant to direct social work practice with children. 

Content Of Special Populations

This course includes content on working with special populations, including women, people of color, and gay and lesbian populations.  This content is infused in several ways: assigned readings, topics on individual sessions, case analysis, videotape applications, and a written assignment.

Method Of Teaching

A variety of teaching methods will be employed in this course, including lecture, class discussion, case analysis, videotape, small group exercises, and take-home exercises.  

III. Requirements: Completion of the Foundation Year Curriculum, or Advanced Standing Status.

Required Texts

Henderson, D.A., & Thompson, C.L. (2011). Counseling children. New York: Brooks/Cole.
McCashen, W. (2005). The strengths approach: A strengths-based resource for sharing power and creating change. Bendigo, AU: Innovative Resources.

Selekman, M. (2010). Collaborative Brief Therapy With Children. (2010). New York: Guilford.

Course Assignments

I. Grading Expectations and Criteria

               Course Assignment
Percentage of Grade

A. Mid-Term
30%

B. Academic Paper
25%
 

C. Final Exam
30%

D. Trauma Focused Training
10%

E. Attachment Exercise
5%

A-30%-Mid Term-
At mid term you will be given an assignment to complete. Due date will be March 19, 2012.
B-25% Academic Paper-

Major paper.  This scholarly paper will be DUE the 3rd last week of the semester.  You are to review a major issue in the field of practice with parents and children.  Your essay is to have a beginning (with a clear purpose or rationale), middle (with a solid review of the body of literature), and end that sums up what you have tried to accomplish and should include some clear implications/recommendations for the field of social work. You need to follow APA standards for writing.  The paper is to be limited to between 12 and 15 pages.  To help you get started, you will a)choose a particular parent/child “concern” you might see in practice; b)review the literature that has a focus on theory and evidence, and c)a good conclusion. Here’s how the 30% will break down; 10% for organization (logical flow, organized, good use of headers); 10% for good writing; 10% for your ability to make the paper creative, exciting, inspiring. Due November 19, 2012.
C-30%Final Exam (Student learning outcomes 1-8,)
The final exam will be a practice based exam that will test you on everything you’ve learned.

D-10%-Trauma Focused Training
You will have the semester to complete the Trauma Focused Cognitive-Behavioral Therapy web course offered by the Medical University of South Carolina. Go to http://www.musc.edu/tfcbt  and follow the log in instructions. Then complete the course. You will find this web training invaluable.  At the end of the semester bring your ceu’s .  Along with your ceu’s, find and summarize two recent empirical articles that use such an approach. DUE before the end of the semester.
E-5% -Attachment Exercise

Read the attached file about Jake and his father on blackboard. I would like you to speculate about the attachment issues regarding Jake. There are two tasks. TASK 1,  Go to the professional literature and find 3 articles that support the work Jake did in therapy with Dr. Ungar. You want to show that in addition to resilience and temperament, there may have been a relationship with Attachment (the first two articles). In NO MORE than 2 (two) pages integrate the networker article plus two related articles from the professional literature that ties it all together. TASK 2, in your last paragraph, include an instrument (reference the third article) from the literature you would use to assess Jake making sure you say why you chose this one. Include the instrument with your paper.  Due week  2 of our class.
GRADES
90-100 A

80-89        B

70-79        C

60-69        D

<60           F
IV Topic and Assigned Readings

	DATE
	TOPICS
	READINGS

	8/27/12
	Introductions, course overview,  

Expectations and assignments.


	http://www.Authentichappiness.com 


	9/10/12

	Spanking: Does it work?
Attachment exercise due


	http://scottdmiller.com/?q=node/4  read 1)The road to mastery (2011) and 2)common factors and the and the uncommon heroism of youth (2007)

video-the good, the bad, the ugly of therapy

Knox, M. (2010). On hitting children: A review of corporal punishment in the US. Journal of Pediatric Health Care, 24, 103-107.
Dupper, D. R., Dingus, A.E.M. (2010). Corporal punishment in US schools: A continuing challenge for school social workers. Children and Schools, 30, 243-250. 

http://www.preventchildabuse.org/publications/parents/downloads/twelve_alternatives.pdf


	9/17/12

	 The Strengths 
Approach
	Chapters’ 1-3

	10/1/12

	The Strengths 

Approach
	Chapters’ 4-6

	10/8/12

	The Strengths 

Approach
	Chapters 7-9

	10/15/12
	Collaborative Brief

Therapy with 

Children
Mid Term given
	Chapters 1-3

	10/22/12

	Collaborative Brief

Therapy with 

Children

	Chapters’ 4-7

	10/29/12

	Collaborative Brief

Therapy with 

Children
Mid term due


	Chapters’ 8-10

	11/05/12

	Fun with Tools 


	3 houses- http://www.cyf.govt.nz/documents/about-us/publications/social-work-now/social-work-now-29-dec04.pdf pp. 34

The tree of life

	11/12/12

	Henderson/
Thompson
	Chapters’ 2,3,4

	11/19/12

	Narrative Therapy with children and Families: Welcome

Robin Dickey

	To be posted on Blackboard


	11/26/12

	 Henderson/

Thompson

Major Paper Due
	Chapters’ 12,13,15

	12/3/12

	**FINAL EXAM
	

	
	
	


VII Attendance Policy: 
I have NO attendance policy; coming to class is your choice. However, I can promise the more you miss the more your grade and practice skills will suffer.
At the same time I do expect all graduate students have ascribed to the NASW code of ethics at admission and are responsible for adhering to standards of professional conduct with colleagues/faculty and elsewhere in the graduate program.

VIII. Americans With Disabilities Act:  
The University of Texas at Arlington is on record as being committed to both the spirit and letter of federal equal opportunity legislation; reference Public Law 92-112 - The Rehabilitation Act of 1973 as amended. With the passage of federal legislation entitled Americans with Disabilities Act (ADA), pursuant to section 504 of the Rehabilitation Act, there is renewed focus on providing this population with the same opportunities enjoyed by all citizens.

As a faculty member, I am required by law to provide "reasonable accommodations" to students with disabilities, so as not to discriminate on the basis of that disability. Student responsibility primarily rests with informing faculty of their need for accommodation and in providing authorized documentation through designated administrative channels.  Information regarding specific diagnostic criteria and policies for obtaining academic accommodations can be found at www.uta.edu/disability.   Also, you may visit the Office for Students with Disabilities in room 102 of University Hall or call them at (817) 272-3364.

IX. Academic Integrity: 
It is the philosophy of The University of Texas at Arlington that academic dishonesty is a completely unacceptable mode of conduct and will not be tolerated in any form. All persons involved in academic dishonesty will be disciplined in accordance with University regulations and procedures. Discipline may include suspension or expulsion from the University. 

"Scholastic dishonesty includes but is not limited to cheating, plagiarism, collusion, the submission for credit of any work or materials that are attributable in whole or in part to another person, taking an examination for another person, any act designed to give unfair advantage to a student or the attempt to commit such acts." (Regents’ Rules and Regulations, Series 50101, Section 2.2)

X. Drop Policy:   

If you chose to drop the class, you have the responsibility to complete the paperwork according to the University’s schedule.  Not doing so may result in a failing grade.


XI. Student Support Services Available
The University of Texas at Arlington supports a variety of student success programs to help you connect with the University and achieve academic success. These programs include learning assistance, developmental education, advising and mentoring, admission and transition, and federally funded programs. Students requiring assistance academically, personally, or socially should contact the Office of Student Success Programs at 817-272-6107 for more information and appropriate referrals.

  Social Work Complex at 211 South Cooper Street, Arlington, Texas. He may also be contacted via E-mail: dillard@uta.edu or by Cell phone: (817) 675-8962, or through the SWEL phone: (817) 272-7518. His SWEL office hours are usually: 10:00 am to 6:00 pm, Monday through Thursday. The SWEL web page is linked to the School of Social Work Main Page and through the Central Library web page. The SWEL library contains a number of computer work stations and printing facilities, and resource guides for conducting research.

XII. Bibliography. 

A selected list of articles, books, book chapters, dissertations, videos, and other materials that might be of interest to students looking for information about social work practice issues may be found online: https://library.uta.edu/guidesBibls/gbSocialWorkPractice.jsp
Much of the material listed here is either owned by or accessible via the UT Arlington Library and more than half of the items listed are available Full text online to UT Arlington students and faculty. 

A Selected Course Resource Bibliography

(Including Original Sources)

Recent Books

Bloom, M., Fischer, J., & Orme, J.  (2005).  Evaluating practice.  Research Press. 
Collins, D., Jordan, C. & Coleman, H. (2006). Family Social Work. 2nd edition. Pacific Grove, CA: Brooks Cole. 
Corsaro, W.  (1997).  The sociology of childhood. Thousand Oakes, CA: Pine Forge Press.

Davies, D.  (1999).  Child development: A practitioner's guide. NY: Guilford Press. 

Franklin, C. & Jordan, C.  (1999).  Family practice.  Pacific Grove, CA: Brooks/Cole.

Janzen, C., Harris, O., Jordan, C., & Franklin, C.  (2006). Family treatment. 4th edition. Pacific Grove, CA:  Brooks/Cole.

Jongsma, A. & Dattilio, F.  (2002).  The family therapy treatment planner.  NY:  John Wiley and Sons.

Jongsma, A., Peterson, L., & McInnis  (2000).  The child psychotherapy treatment planner (2nd edition).  NY: John Wiley & Sons. 

Jordan, C. & Franklin, C.  (2003).  Clinical assessment for social workers: Quantitative and qualitative methods. 2nd edition. Chicago:  Lyceum.

Lambert, M.  (2004).  Bergin and Garfield’s handbook of psychotherapy and behavior change.  John Wiley and Sons.

LeCroy, C.  (1994).  Handbook of child and adolescent treatment manuals. NY: Free Press.

Mather, J., & Larger, P.  (2000).  Child welfare: A unifying model of practice.  Pacific Grove, CA:  Brookes/Cole.

Orton, G.  (1997).  Strategies for counseling children and their parents. Pacific Grove, CA: Brooks/Cole.

Paris, J.  (2000).  Myths of childhood. USA: Brunner/Mazel.

Roberts, A. & Yeager, K.(editors)  (2004).  Evidence-Based practice manual.  NY:Oxford University Press.

Werry, J., & Aman, M. (eds).  (1999).  Practitioner's guide to psychoactive drugs for children and adolescents (2nd ed.).  NY York: Plenum.

African-American Children and Families

Family Therapy Networker (July/August 1993) Special Issue: The Black middle class: Challenging the limits of the American Dream. 

Frankin, N. B.  (1989).  Racism, racial identification and skin color issues.  In Black families in therapy: A multisystems approach (Ch. 2, pp. 25-41).  NY: Guilford Press

Frankin, N. B.  (1989).  Therapist's use of self and value conflicts with black families.  In Black families in therapy: A multisystems approach (pp. 95-117).  NY: Guilford Press

Gitterman, A., & Schaeffer, A.  (1972).  The White professional and the Black client.  Social Casework, 52, 280-291.

Isaacs, M.  (1992).  Violence: The impact of community violence on African American children and families.  Arlington, VA: National Center for Education in Maternal and Child Health.

Minkler, M., Roe, K., & Robertson-Beckley, R. ((1994).  Raising grandchildren from crack-cocaine households: Effects on Family and Friendship ties of African-American Women. Journal of Orthospsychiatry, 64, 20-29.

Steele, C.  (1992).  Race and the schooling of Black Americans.  The Atlantic, 269, 68-78.

Sykes, D.  (1987).  An approach to working with Black youth in cross cultural therapy, Clinical Social Work, 15, 260-270.

Watkins-Duncan, B.  (1992).  Principles for formulating treatment with black patients. Psychotherapy, 29, 452-457.

Wyatt, G.  (1985) The sexual abuse of Afro-American and White American women in childhood, Child Abuse and Neglect, 9, 507-519.

Asian-American Children and Families

Crystal, D.  (1989).  Asian Americans and the myth of the model minority.  Social Casework, 70, 405-413.

Marsella, A.  (1993).  Counseling and psychotherapy with Japanese Americans: Cross-cultural considerations.  American Journal of Orthopsychiatry, 63, 200-208.

McInnis, K.  (1991).  Ethnic-sensitive work with Hmong refugee children.  Child Welfare, 70, 571-580.

Mokuau, N., & Matsuaoka, J.  (1992).  The appropriateness of personality theories for social work with Asian Americans. In S. Furito et al. (eds.) Social Work Practice with Asian Americans. (ch. 4, pp. 67-84).

Tsui, P., & Schultz, G.  (1985).  Failure of rapport. Why psychotherapeutic engagement fails in the treatment of Asian clients. American Journal of Orthopsychiatry, 55, 561-569.

Wong, D.  (1987).  Preventing child sexual assault among Southeast Asian refugee families.  Children Today, 19-22.

Bi-Racial Children and Interracial Families

Brandell, J.  (1988).  Treatment of the biracial child:  Theoretical and clinical issues, Journal of Multicultural Counseling and Development, 16, 176-187.

Derma-Sparks, L., Higa,  C.T., & Sparks, B.  (1980).  Children, race, and racism:  How  racism develops.  Interracial Books for Children Bulletin, 11, 3-13.

International Books for Children Bulletin,  (198?), 15, 4-17. (series of short supplemental articles):

a.
Shackford, K. Interracial children: Growing up healthy in an unhealthy environment, 4-6.

b. 
Ladner, J. Providing a healthy environment for children, 7-8.

c. 
Poussaint, A. Study of interracial children presents positive picture, 9-10.

d. 
Spiveg, P. Growing up in interracial families, 11-12.

e. 
Long, M. The interracial family in children's literature, 13-15.

f. 
Resources for interracial families, 16-17.

Njeri, I. (September 1991).  Who is black? Essence, 64-66, 115-117.

Social Issues Resources Series (several short articles & reprints)

a. 
Amster, S.E.  (1985).  When two races mix. (# 46)

b.
French, D.  (1990).  Interracial marriage. (# 41).

c. 
Patureau, A. Interracial love. (# 74).

d.
Wardle, F.  (1989).  Children of mixed parentage: How can professionals respond? (# 66).

Wardle, F.  (1991).  Interracial children and their families: How school social workers should respond. Social Work in Education, 13, 215-223.

Critically and/or Terminally Ill Children

Davis, K.  (1989) Educational needs of the terminally ill student.  Issues in comprehensive pediatric nursing, 12, 235-245.

Freeman, M.  (1991).  Therapeutic use of storytelling for older children who are critically ill.  Children’s Health Care, 20, 208-215.

Graham-Ploe. J., Wass, H., Eyberg, S., Chu, L., & Olejnik, S.  (1989).  Communicating with dying children and their siblings: A retrospective analysis. Death Studies, 13: 465-483.

Jessee. P., Nagy, M. C., & Poteet-Johnson, D.  (1993, Fall).  Children with AIDS.  Childhood Education, 10-14.

Sommer, D.  (1989).  The spiritual needs of dying children. .  Issues in comprehensive pediatric nursing, 12, 225-233.

Soricelli, B., & Utech, C.  (1985).  Mourning the death of a child: The family and group process.  Social Work, 30, 429-108.

Culture (General)

Garbarino,  J.  (1992).  Children, families, and the social environment (2nd edition).  NY: Aldine de Gruyter. 

a.
Ch 2.  The ecology of human development, 11-33

b.
Ch. 3.  Social cultural risks., 35-70

Howard, G.  (1991).  Culture tales: A narrative approach to thinking, cross-cultural psychology, and psychotherapy.  American Psychologist, 46, 187-197.

Deaf Children

Dolnick, E.  (1991, September).  Deafness as culture.  The Atlantic Monthly, 37-53. 

Moore, T.  (1994).  Deafness, self-esteem, and the family. (unpublished student paper).

Sartia, D.  (1993).  Reaching for the deaf child: A model for diversified intervention.  Smith College Studies in Social Work, 63, 187-198.

Developmental Disabilities

Brotherson, M., & Goldstein, B.  (1992).  Time as a resource and constraint for parents of young children with disabilities: Implications for early intervention services, TESC, 12, 508-527.

Featherstone, H  (1988).  Getting and giving help.  In Getting and giving help: A difference in the family (Ch 7, pp. 177-214)  NY: Penguin Books.

Helton, L.  (1994).  Strengthening efforts for a family systems approach in early intervention with disabled infants and toddlers.  Social Work in Education, 16, 241-250.

Hughes, S.  (1992).  Serving culturally diverse families of infants and toddlers with disabilities.  The Transdisciplinary Journal, 2, 169-177.

Ethnic (General)

Abound, F. & Skerry, S.  (1984).  The development of ethnic attitudes: A critical review. Journal of Cross-Cultural Psychology, 15, 3-34.

Harrison, A., Wilson, M., Pine, C., Chan,. S., & Burriel, R.  (1990).  Family ecologies of ethnic minority children, Child Development, 61, 347-362.

Tilove, J.  (1992).  Racial identity in U.S. is mix of politics, fashion and genetics.  Social Issues Resources Series # 48.
Wyatt, G.  (1990).  Sexual abuse of ethnic minority children: Identifying dimensions of victimization. Professional Psychology, 21, 338-343.

Female Development

Bergman, A.  (1980).  The development of the girl child during the separation-individuation period. Smith College Studies in Social Work.

Elise, D.  (1991) An analysis of gender differences in separation-individuation. The Psychoanalytic Study of the Child, 46, 51-67.

Jacklin, C., & McBride-Chang, C.  (1991).  The effects of feminist scholarship on developmental psychology. Psychology of Women Quarterly, 15, 549-556.

McBride, M.  (1990).  Autonomy and the struggle for female identity.  Implications for counseling women.  Journal of Counseling and Development, 69, 22-25.

Reinisch, J., Rosenblum, L., Rubin, D., Schulsinger, M.  (1991).  Sex differences in developmental milestones during the first year of life.  Journal of Psychology and Human Sexuality, 4, 19-36.

Gender Issues (General)

Al-Issa, H.  (1982).  Gender and child psychopathology.  In I. Al-Issa (Ed.), Gender and psychopathology.  NY: Academic press, pp 53-81.

Gay and Lesbian Children and Families.

Baptiste, D.  (1995).  Therapy with a lesbian stepfamily with an electively mute child: A case report.  Journal of Family Psychotherapy, 6, 1-13. 

Bidell, R.  (1988).  The gay and lesbian teen: A case of denied adolescents.  Journal of Pediatric Health Care, 2, 3-8.

Isay, R.  (1989).  Being homosexual: Gay men and their development..  NY: Farra, Staus, Girous.

Ch. 2: Childhood and early homosexual identity.

Ch. 3: Fathers and their homosexual sons in childhood

Lewis, K. G.  (1988).  Children of lesbians: Their point of view.  Social Work, 33, 198-203.

Lukes, C.A., & Land, H.  (1990).  Biculturality and homosexuality.  Social Work, 35, 155-161.

McDonald, H., & Steenhorn, A.  (1993).  Understanding homosexuality.  A guide to those who know, love, or counsel gay and lesbian individuals.  NY: Crossroads.

a.
Ch. 5: Lesbian and gay youth, 64-76.

b.
Ch. 10: Special need groups with the lesbian and gay communities. 128-148.

Family Therapy Networker  (1991).  Special issue.  Gays  and lesbians in therapy.

Selected articles listed below:

a.
Markowitz, L. Homosexuality: Are we still in the dark, 27-35.

b.
Woolley, G.  Beware the well-intentioned therapist, 30.

c.
Hersch, P.  Secret lives, 37-43.

d.
Dahlheimer, D., & Feigal, J.  Bridging the gap, 44-53.

e.
Markowitz, L. You can go home, 55-60.

Pennington, S, B.  (19xx).  Children of lesbian mothers.  In Gay and lesbian parents, 58-74.

Rufkin, L. (Ed)  (1990).  Living with a Secret. Different mothers (pp. 86-90).  San Francisco: Cleis press

Steckel, A.  (19xx).  Psychosocial development of lesbian mothers.  In Gay and lesbian parents, 75-85.

Weille, K.  (1993).  Reworking developmental theory: The case of lesbian identity formation, Clinical Social Work Journal, 21, 151-159.  and  Mageee, M.  (1994).  A response to Weille’s “Reworking Developmental theory: A case of lesbian identity” Clinical Social Work Journal, 22, 113-117.

Wickens, E.  (1993, March).  Penny’s question” “I will have child in my class with two moms--What do you know about this?”  Young children, 25-28.

Homeless Children and Families.

American Academy of Pediatrics  (1988).  Health needs of homeless children. Pediatrics, 82, 938-939.

Bassuk, E.  (1990).  Who are the homeless families? Characteristics of sheltered mothers and children. Community Mental Health Journal, 26, 425-434.

Bassuk, E., & Rosenberg, L.  (1990).  Psychosocial characteristics of homeless children and children with homes. Pediatrics, 85, 257-261.

Bassuk, E., & Rosenberg, L.  (1988).  Why does family homelessness occur? A case-control study. American Journal of Public Health, 78, 783-787.

Bassuck, E., Rubin, L., & Lauriat, A. Characteristics of sheltered homeless families, American Journal of Public Health, 76, 1097-1100.

Dail, P.  (1990).  The psychosocial context of homeless mothers with young children: Program and policy implications, Child Welfare, LXIX, 291-308.

Feitel, B. Margetson, N.,  Chamas, J., & Lipman, C.  (1992).  Behavioral background and behavioral and emotional disorders of homeless and runaway youth.  Hospital and Community Psychiatry, 43, 155-158.

McLaughlin, Sr., D.  (1990).  Art therapy with homeless women and children in a Bridge Housing Program in Scranton, Pennsylvania. Art Therapy, July 1990, 55-59.

Rescorla, L., Parker, R., & Stolley, P.  (1991).  Ability, achievement, and adjustment in homeless children. Journal of Orthopsychiatry, xxx, 210-220.

Whitman, B. Accardo, Boyert, M, & Kendagor, R.  (1990).  Homelessness and cognitive performance in children: A possible Link, Social Work, 35, 516-519.

International Issues 

Garbarino, J., & Kostelny, K.  (1996).  The effects of political violence on Palestinian children's behavior problems: A risk accumulation model. Child Development, 67, 33-45.
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