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Instructor Information

	Instructor: Dr. Ernest Johnson

	Office: Trimble Hall 105
Office Phone:  817.272.2531

	Email: 

ejohnson@uta.edu
Course Developer:  Dr. Rhonda McClellan
	Office Hours:

by arrangement


	
	


Course Description: EDAD 5305—Curriculum Design, Implementation, and Evaluation
An examination of theory and research in curriculum development, implementation, and evaluation. Emphasis on current trends in the content areas.
Course Objectives:

This course will provide students:

The purpose of the course will be for students to understand the roles and responsibilities of campus leaders who assist in the development and supervision of curriculum and instruction. Specifically, students will explore district, campus, and classroom perspectives regarding curriculum design and evaluation, comprehend how to supervise the implementation of curriculum in the classroom through research-based approaches, and be able to anticipate their own roles and responsibilities as they pertain to curriculum development and supervision.
Student Learning Outcomes:

By the end of the course, students should be able 

· To synthesize the district, campus, and classroom perspectives regarding the recommended, written, taught, and tested curriculum

· To propose various strategies for supervising the taught and tested curriculum.

· To identify particular strategies for helping teachers target relevance and variation in the written and taught curriculum.

National Standards:  National Policy Board for Educational Administration (2011). Educational leadership program recognition standard: Building level.  Washington, DC: Author.   
ELCC Standard 1.0: A building-level education leader applies knowledge that promotes the success of every student by collaboratively facilitating the development, articulation, implementation, and stewardship of a shared school vision of learning through the collection and use of data to identify school goals, assess organizational effectiveness, and implement school plans to achieve school goals; promotion of continual and sustainable school improvement; and evaluation of school progress and revision of school plans supported by school-based stakeholders.

ELCC Standard 2.0: A building-level education leader applies knowledge that promotes the success of every student by sustaining a school culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students; creating and evaluating a comprehensive, rigorous and coherent curricular and instructional school program; developing and supervising the instructional and leadership capacity of school staff; and promoting the most effective and appropriate technologies to support teaching and learning within a school environment.
ELCC Standard 3.0: A building-level education leader applies knowledge that promotes the success of every student by ensuring the management of the school organization, operation, and resources through monitoring and evaluating the school management and operational systems; efficiently using human, fiscal, and technological resources in a school environment; promoting and protecting the welfare and safety of school students and staff; developing school capacity for distributed leadership; and ensuring that teacher and organizational time is focused to support high-quality instruction and student learning.

ELCC Standard 4.0: A building-level education leader applies knowledge that promotes the success of every student by collaborating with faculty and community members, responding to diverse community interests and needs, and mobilizing community resources on behalf of the school by collecting and analyzing information pertinent to improvement of the school’s educational environment; promoting an understanding, appreciation, and use of the diverse cultural, social, and intellectual resources within the school community; building and sustaining positive school relationships with families and caregivers; and cultivating productive school relationships with community partners.

ELCC Standard 5.0: A building-level education leader applies knowledge that promotes the success of every student by acting with integrity, fairness, and in an ethical manner to ensure a school system of accountability for every student’s academic and social success by modeling school principles of self-awareness, reflective practice, transparency, and ethical behavior as related to their roles within the school; safeguarding the values of democracy, equity, and diversity within the school; evaluating the potential moral and legal consequences of decision making in the school; and promoting social justice within the school to ensure that individual student needs inform all aspects of schooling.

ELCC Standard 6.0: A building-level education leader applies knowledge that promotes the success of every student by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context through advocating for school students, families, and caregivers; acting to influence local, district, state, and national decisions affecting student learning in a school environment; and anticipating and assessing emerging trends and initiatives in order to adapt school-based leadership strategies.

Targeted State TExES Standards and Competencies

Domain II—Instructional Leadership

Competency:  Facilitate the design and implementation of curricula and strategic plans that enhance teaching and learning; ensure alignment of curriculum, instruction, resources, and assessment; and promote the use of varied assessments to measure student performance.

Competency: The principal knows how to advocate, nurture, and sustain an instructional program and a campus culture that are conducive to student learning and staff professional growth.
Required Books: 

Tomlinson, C. A., & McTighe, J. (2006). Integrating differentiated instruction and 
understanding by design: Connecting content and kids. Alexadria, VA: Association 
for Supervision and Curriculum Development. ISBN 978-1-3166-0284-2
Wiggins, G. P., & McTighe, J. (2005). Understanding by design (2nd edition). Alexandria, VA: Association for Supervision and Curriculum Development. ISBN 978-1-4166-0284-2
Required Articles:  (available within course) 

Downey. (2004). Understanding the rationale underlying the walk-through and reflective practice approach.  Retrieved from:  www.sagepub.com/up,-data/6560_downey_ch_1_.pdf  April 2, 2013.

Jones, K. A., Vermette, P. J., & Jones, J. L. (2009). An integration of “backwards 
planning” unit design with the “two-step” lesson planning framework. Education, 
130 (2), 357-360.  
Robinson, C. (2009, April). Using ASQ’s Body of Knowledge to answer common 
questions. Journal for Quality and Participation, 25-27. 
Using the classroom walk-through as an instructional leadership strategy (2007).  The Center for Comprehensive School Reform and Improvement: Newsletter.
Overview of Modules

	Module
	Description

	Module 1
The Big Picture
Types of Curriculum, Systems Thinking, and Recommended Curriculum 
	This module will target:
· The types of curriculum
· Systems thinking
· Recommended Curriculum
· District leaders’ perspectives regarding curriculum

· Lessons from Understanding by Design
Reading: Wiggins & McTighe (2005). Understanding by design (2nd edition). Alexandria, VA: Association for Supervision and Curriculum Development.
Assignment:  Students will read, watch videos, and reflect upon the lessons gained from these materials and perspectives. Submit draft content material that might be used in your final paper due during module 5 of the course.
Post Discussion Thread response and reply to at least two other students’ postings.  Try to post by Saturday noon so others will have plenty of time to read and respond by Sunday evening.
 

	Module 2
The campus perspective, written curriculum, and thinking at high cognitive levels
	This module will target:

· Written curriculum
· Campus Leader’s/principal’s perspective
· Rigorous Curriculum/instruction 
· Lessons from Body of Knowledge
Reading: Robinson, C. (2009, April). Using ASQ’s Body of Knowledge to answer common questions. Journal for Quality and Participation, 25-27. 
Assignment:  Students will read, watch videos, and reflect upon the lessons gained from these materials and perspectives. Submit draft content material that might be used in your final paper due during week 5 of the course.
Post Discussion Thread and reply to at least two other students’ postings.  Try to post by Saturday noon so others will have plenty of time to read and respond by Sunday evening.



	Module 3
The classroom perspective, relevant and varied curriculum/instruction 
	This module will target:

· Taught and Tested curriculum
· Teacher’s perspective about curriculum and instruction
· Relevant/varied Curriculum/instruction 
· Lessons from Differentiated instruction and Understanding by Design
Reading: Tomlinson, C. A., & McTighe, J. (2006). Integrating differentiated instruction and understanding by design: Connecting content and kids. Alexadria, VA: Association for Supervision and Curriculum Development. ISBN 978-1-3166-0284-2
Assignment:  Students will read, watch videos, and reflect upon the lessons gained from these materials and perspectives. Submit draft content material that might be used in your final paper due during week 5 of the course.
Post Discussion Thread and reply to at least two other students’ postings.  Try to post by Saturday noon so others will have plenty of time to read and respond by Sunday evening.

	Module 4

The supervisor’s perspective, strategies for teaching rigorous, relevant, and varied curriculum
	This module will target:

· Written, Taught and Tested curriculum

· Supervisor’s perspective about guiding the use of curriculum and performance of teaching

· Supervising Rigorous/Relevant/Varied Curriculum/instruction 

· Lessons from “Backwards planning”

Readings: Jones, K. A., Vermette, P. J., & Jones, J. L. (2009). An integration of “backwards 
planning” unit design with the “two-step” lesson planning framework. Education, 
130 (2), 357-360.  
Downey. (2004). Understanding the rationale underlying the walk-through and reflective practice approach.  Retrieved from:  www.sagepub.com/up,-data/6560_downey_ch_1_.pdf  April 2, 2013.
Using the classroom walk-through as an instructional leadership strategy (2007).  The Center for Comprehensive School Reform and Improvement: Newsletter.
Assignment:  Students will read, watch videos, and reflect upon the lessons gained from these materials and perspectives. Submit draft content material that might be used in your final paper due during week 5 of the course.
Post Discussion Thread and reply to at least two other students’ postings.  Try to post by Saturday noon so others will have plenty of time to read and respond by Sunday evening.

	Module 5

Final Paper or Project
	In a 5-10 page paper, answer the following prompt (should be thesis):

As  the campus leader responsible for the planning, use, and supervision of curriculum and instruction, I, based upon the assignments in this course, would address the full range of responsibilities I would have and would be able to offer teachers a multitude of strategies to ensure that the curricula is challenging, relevant, taught, and tested.  
Or, develop a project appropriate for enhancing your knowledge and skills relative to the course objectives.  Be sure to have the instructor’s approval of your project by the end of Module 2.  Students will also develop a rubric for assessment of the project which must also be approved by the instructor.


Assignments and Grade Calculation: 

	Title 
	Percentages

	Assignments
	20%

	Discussions
	40%

	Final Assignment
	40%

	Total Percentage
	100%


Grading Rubrics:

Moodule Assignments Rubric




                           Possible Points
	Submitted on time 
	2

	Contained information pertaining to module content for potential use in final paper
	3

	Total points
	5


Weekly Discussions Rubric:
	Post and responses submitted on time 
	4

	Discussions are well thought out and address prompts.
	6

	Total points
	10


Final Paper Grading Rubric







	Introduction:

Paper addresses the thesis provided above.
	4

	Development:

Student provides a minimum of 3 different perspectives regarding the roles/responsibilities of curriculum supervisors.
	4

	Student provides a minimum of 3 different perspectives regarding specific strategies regarding the implementation and supervision of curricula.
	5

	Student demonstrates comprehension of systems thinking and applies it to his or her recognition of responsibilities. 
	4

	Student demonstrates usefulness of a minimum of 3 readings when considering the planning, use, and supervision of curriculum. The student does so by referring to specific lessons/strategies gained from the readings. 
	5

	Student demonstrates usefulness of videos by providing a minimum of 3 lessons/strategies gained by at least 3 different videos. 
	5

	Summary: Student provides a synthesis of information, strategies, and perspectives from the readings, PowerPoint, and videos that demonstrate the student’s comprehension of how to plan, implement, and supervise a challenging, relevant, taught, and tested curriculum. 
	5

	Student demonstrates the ability to write on a graduate level.  Paper maintains focus on thesis, provides developing paragraphs that demonstrate mastery of course content, and writes in a cohesive and fluid manner. Grammar and spelling follow standard English usage. 
	4

	Student demonstrates the use of APA 6th edition format , citations, and references.
	4

	Total Points
	40


Scale for final course grades:
90 to 100 percent 
A

80 to 89 percent
B

70 to 79 percent
C

60 to 69 percent
D

0 to 59 percent
F

Course Policies:
Class Attendance and Assignments. As this course is online it is expected that all students will access the learning modules as required and complete assignments, discussions, and reflections as directed in the module. Assignments are to be completed and submitted by the posted deadline.

Drop Policy. If you choose to withdraw from the course for any reason, you must follow University procedures. It is your responsibility to execute these procedures correctly and within the deadlines.

Student Expectations. This course is designed to engage students in active learning toward enhancing the knowledge and skills of science, math and pedagogy as would be expected for graduate level expertise. Full participation in course modules, assignments, discussions, reflections and inquiry investigations is expected and required.

Americans with Disabilities Act: 

The University of Texas at Arlington is on record as being committed to both the spirit and letter of federal equal opportunity legislation; reference Public Law 92-112 - The Rehabilitation Act of 1973 as amended. With the passage of federal legislation entitled Americans with Disabilities Act (ADA), pursuant to section 504 of the Rehabilitation Act, there is renewed focus on providing this population with the same opportunities enjoyed by all citizens.

As a faculty member, I am required by law to provide "reasonable accommodations" to students with disabilities so as not to discriminate on the basis of that disability. Student responsibility primarily rests with informing faculty of their need for accommodation and in providing authorized documentation through designated administrative channels. Information regarding specific diagnostic criteria and policies for obtaining academic accommodations can be found at www.uta.edu/disability. Also, you may visit the Office for Students with Disabilities in Room 102 of University Hall, or call them at (817) 272-3364.

Title IX: The University of Texas at Arlington is committed to upholding U.S. Federal Law “Title IX” such that no member of the UT Arlington community shall, on the basis of sex, be excluded from participation in, be denied the benefits of, or be subjected to discrimination under any education program or activity. For more information, visit www.uta.edu/titleIX.

Academic Integrity: Students enrolled all UT Arlington courses are expected to adhere to the UT Arlington Honor Code:

I pledge, on my honor, to uphold UT Arlington’s tradition of academic integrity, a tradition that values hard work and honest effort in the pursuit of academic excellence. 

I promise that I will submit only work that I personally create or contribute to group collaborations, and I will appropriately reference any work from other sources. I will follow the highest standards of integrity and uphold the spirit of the Honor Code.

UT Arlington faculty members may employ the Honor Code as they see fit in their courses, including (but not limited to) having students acknowledge the honor code as part of an examination or requiring students to incorporate the honor code into any work submitted. Per UT System Regents’ Rule 50101, §2.2, suspected violations of university’s standards for academic integrity (including the Honor Code) will be referred to the Office of Student Conduct. Violators will be disciplined in accordance with University policy, which may result in the student’s suspension or expulsion from the University.

Electronic Communication: UT Arlington has adopted MavMail as its official means to communicate with students about important deadlines and events, as well as to transact university-related business regarding financial aid, tuition, grades, graduation, etc. All students are assigned a MavMail account and are responsible for checking the inbox regularly. There is no additional charge to students for using this account, which remains active even after graduation. Information about activating and using MavMail is available at http://www.uta.edu/oit/cs/email/mavmail.php.
Student Feedback Survey: At the end of each term, students enrolled in classes categorized as “lecture,” “seminar,” or “laboratory” shall be directed to complete an online Student Feedback Survey (SFS). Instructions on how to access the SFS for this course will be sent directly to each student through MavMail approximately 10 days before the end of the term. Each student’s feedback enters the SFS database anonymously and is aggregated with that of other students enrolled in the course. UT Arlington’s effort to solicit, gather, tabulate, and publish student feedback is required by state law; students are strongly urged to participate. For more information, visit http://www.uta.edu/sfs.
The Writing Center:

The Writing Center, Room 411 in the Central Library, will assist you with any writing assignment while you are a student at UT-Arlington. The Writing Center’s hours are 9 a.m. to 7 p.m., Monday through Thursday; 9 a.m. to 4 p.m., Friday; and 2 p.m. to 6 p.m., Saturday and Sunday. You may schedule appointments online by following directions available at www.uta.edu/owl/appointments, by calling (817) 272-2601, or by visiting the Writing Center. If you arrive at the Writing Center without an appointment, you will be helped on a first-come, first-served basis as tutors become available. Writing Center tutors are carefully chosen and trained, and they can assist you with any aspect of your writing, from understanding an assignment to revising an early draft to polishing a final draft. However, the Writing Center is not an editing service; tutors will not correct your grammar or rewrite your assignment for you, but they will help you learn to solve your grammatical and organizational problems. I encourage each of you to use the Writing Center.
Student Support Services Available:

The University of Texas at Arlington supports a variety of student success programs to help you connect with the University and achieve academic success. These programs include learning assistance, developmental education, advising and mentoring, admission and transition, and federally funded programs. Students requiring assistance academically, personally, or socially should contact the Office of Student Success Programs at (817) 272-6107 for more information and appropriate referrals.
Tutoring Service Alert: It has come to our attention that students are receiving information about a tutoring service which does not conform to the policies of the University of Texas Arlington (UTA).  We caution you with a “buyer beware” alert.  Please be mindful of any person or tutoring service that states they will ‘complete’ your assignment or test.  Allowing them to do so is against all University policies and is considered Academic Dishonesty which could result in being dismissed from the program.  You should never contact any outside sources like this, but rather contact UTA directly if you are needing help with tutoring.
Drop Policy:

If you choose to withdraw from the course for any reason, you must follow University procedures. It is your responsibility to execute these procedures correctly and within the deadlines established by the University.
University Mission

The mission of The University of Texas at Arlington is to pursue knowledge, truth and excellence in a student-centered academic community characterized by shared values, unity of purpose, diversity of opinion, mutual respect and social responsibility. The University is committed to lifelong learning through its academic and continuing education programs, to discovering new knowledge through research and to enhancing its position as a comprehensive educational institution with bachelor’s, master’s, doctoral and non-degree continuing education programs. 
College Mission

The mission of the UTA College of Education is to develop and deliver educational programs that ensure the highest levels of teacher, administrator, and allied health science practitioner preparation and performance. As a recognized contributor to the fields of education and allied health science, the College engages in effective teaching, quality research, and meaningful service.   The College is committed to diversity and to the advancement of active teaching and learning in all educational environments and at all levels.
Professional Dispositions: 

Each candidate in the College of Education and Health Professions of UT Arlington will be evaluated on Professional Dispositions by faculty and staff.  These dispositions have been identified as essential for a highly-qualified professional.  Instructors and program directors will work with candidates rated as “unacceptable” in one or more stated criteria.  The candidate will have an opportunity to develop a plan to remediate any digressions.
College of Education and Health Professions Conceptual Framework: 

The conceptual framework of the UT Arlington College of Education and Health Professions was developed collaboratively and has evolved over time. Following the identification of a set of core values held by all involved in the preparation of candidates enrolled in the College, members of the university, PK-12 districts and area business and foundation communities worked together to develop a shared vision for education. 

All activities in the College are guided by the belief that we are Partners for the Future, committed to fostering critical, creative thinkers prepared to engage meaningfully in a dynamic society. This belief is characterized and distinguished by three core values: Professionalism, Knowledge, and Leadership. Research, Diversity, and Technology are themes woven throughout each core value. The College mission, core values and themes serve as the coherent thread running through all professional programs, guiding the systematic design and delivery of clinical/field experiences, course curricula, assessments, and evaluation. The Conceptual Model consists of six interrelated and interacting components, which are viewed as essential contexts for the shaping of informed, skilled, and responsible partners: 
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· The first core value, Professionalism, represents the assumption that candidates develop an expertise and specialized knowledge of their field. A high quality of work, standard of professional ethics and behaviors, as well as work morale and motivation are all necessary factors of a developed interest and desire to do a job well. 

· The second core value, Knowledge, represents candidate theoretical or practical understanding of a subject. In today's world, candidate knowledge includes not only academic content mastery, but also skills such as critical thinking, communication, technology literacy, and collaboration, each required for success in college, life, and career. 

· The third core value, Leadership, represents candidate ability to organize, assist, and support others in the achievement of a common task. Candidates develop and refine their leadership skills within the context of their interactions with curricula, faculty, and other professionals. 

The next three components of the model, Research, Diversity, and Technology, represent themes woven into the core values: 

· Research encompasses the investigation of ideas and theories with the purpose of discovering, interpreting, and developing new systems, methods, and support for knowledge, behaviors, and attitudes. 

· Diversity is an indispensable component of academic excellence. A commitment to diversity means a dedication to the inclusion, welcome, and support of individuals from all groups, encompassing the various characteristics of persons in our community such as race, ethnicity, national origin, gender, age, socioeconomic background, religion, sexual orientation, and disability. 

· Technology is emphasized throughout all programs and is used to support and improve student learning. 

All components lead to the achievement of one goal-the development of informed and responsible Partners for the Future - who are committed to fostering analytical, innovative thinkers prepared to engage meaningfully in a dynamic society. 
Module 1 Discussion prompts:

1.  "Curriculum" requires "context."  Briefly introduce yourself.  How is who you are, what you do, and what you hope to become related to "curriculum?"  

2.  Go to the syllabus and read the six new 2011 ELCC national standards for principal preparation programs.  Do these standards make for a "good curriculum?"  What is the one message you take from reading these standards? 

3.  Why was your take away from the "Did You Know" video?  Why was it part of the content from this course / this module?  Or, what other content in this module did you particularly like and why? 

4. In looking at the final paper for this course, what are your thoughts/ questions/concerns?  How is the paper related to “curriculum” and/or “context”  How could you restate the prompt in your own words in that it could be your opening sentence to your paper?

Module 2 Discussion Prompts:

1.  Does “curriculum” require “content and instruction (implementation).”  What is something you want to know or learn to do?  What content will you need to learn?  How will you go about getting instruction? How does this relate to material presented in this module?

2.  What is something you want a friend or spouse or child or relative to know or learn to do?  What content will they need to know?  How will you go about arranging or giving instruction? How does this relate to material presented in this module?

3.  How far were you able to make it through the “Future of Education” video?  (There is no penalty for admitting you did not watch all of it.)  Had you seen it before and what, if anything, did you learn or were surprised at or thought was relevant?

4. Some of the content of this course is being delivered through You Tube videos.  Provide 2-3 titles of You Tube (or other internet) videos that you think would provide additional content to this course on curriculum design, implementation, and evaluation

Module 3 Discussion Prompts:

1.  Does “curriculum” require “assessment?”  Does “curriculum” determine “assessment?”  To what degree should “assessment” determine “curriculum?”   What would be a good illustration of your responses?

2.  To what degree are you a “digital native” or a “digital immigrant?”  (If these are new terms, you may guess at their meaning or “google” them,)  Technologically speaking, what do you think is the difference between “using only 20% of an IPhone’s capabilities” and “driving a sports car at 20 miles per hour?”  What does this have to do with classroom teaching?

3.  From your reading for this module, what was confirming (supported what you know or do) and what was challenging (something you hadn’t thought of or didn’t realize), if anything?  

4.  What would you say is “missing” from most “classrooms?”  How will you as a future instructional leader go about helping “find whatever is missing in those classrooms?”  

Module 4

1. Does “curriculum” require “evaluation?”  How is “assessment” different from “evaluation?”  Provide an illustration of the difference between assessment and evaluation.

2. This course started with a district perspective, and then it moved to the campus, teacher, and then to the supervisor perspective.  Identify two ways you would say these perspectives are similar and two ways these perspectives are different.

3. If you could just remember one thing from this course, what would it be?  Is this something you didn’t know or is it you now have a new perspective?  Is it more related to curriculum design, curriculum implementation, or curriculum evaluation?  

4. What final thoughts do you have about this course, this program, or the paper that is due next week?   What words of wisdom, creed, or motto do you want to share with your peers as we finish the discussion board for this course?

Syllabus
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