
Persuasion
COMM 5310
Spring 2018
Instructor:

Dr. Shelley Wigley

Office:


416 FAB
Phone:

(817) 272-2163
E-mail:

shelley.wigley@uta.edu

Class Hours:

6-8:50 p.m., W in FAB 414

Office Hours:

T & R, 3:30-5 p.m.; & by appointment


Brock, T.C. & Green, M.C. (2005). Persuasion: Psychological insights and perspectives (2nd Ed.). Thousand Oaks, CA: Sage Publications.

Additional readings as assigned. These will be posted to Blackboard and/or distributed in class.

Manual of the American Psychological Association (6th ed.). All assignments must be completed in APA style. Although the book is not required, it will be a very valuable resource for this class and (if applicable) throughout your academic career.


COMM 5310—The graduate course in persuasion examines the process of influencing and being influenced, recognizing that everyone constructs and receives messages designed to affect beliefs and behaviors on a daily basis. It encompasses both interpersonal and mass communication, as well as a variety of contexts, including advertising, health communication, public relations and politics. The course will focus on both the theoretical foundations of persuasion and their practical implications in applied settings.


By the end of the semester, students should be able to: identify, understand, and think critically about the major theories of persuasion; recognize, describe, and analyze variables in the persuasion process; critically evaluate persuasive messages and become more effective with the utilization of information designed to influence behavior; and critically analyze the process of social influence across the various “fields” of communication.

Because this is a seminar, discussions will be a function of everyone’s involvement. In most cases, I will provide some opening remarks which should evolve into a discussion of the topics covered in the assigned readings. Therefore, it is essential that the assigned readings be completed prior to each class meeting. In order to facilitate active learning and a thorough critique of the material, each student is asked to submit a brief but thoughtful reaction to the week’s readings and submit it to me via e-mail at shelley.wigley@uta.edu no later than noon on Monday of that week. This reaction might include a question, a commentary, a proposed application, a theoretical extension, or a research idea. As a part of their reaction statements, students are highly encouraged to think about the application of theory to real-life situations, particularly in the persuasive context. A reaction might be a few single, insightful sentences or it might be several paragraphs, but in any case it should not exceed one double-spaced page (see attached examples).

In keeping with the seminar format, each student will choose (or be assigned) one topic and will serve as a discussion leader presenting an overview of the relevant material for that class. Seminar participants will need to prepare an outline highlighting important aspects of their featured topic(s). Additionally, the outline should include questions posed to the class, and bulleted points featuring criticisms or debates on the topic, etc. Students can go beyond the assigned readings for this assignment.


Readings for COMM 5310 are listed in this syllabus and noted on the course schedule. Additional readings, beyond the text, will be made available in class and/or posted on Blackboard. You are expected to read the assigned book chapters and articles before the assigned class session. For example, for Week 2, you should read and react to Chapters 1 & 2. 

At The University of Texas at Arlington, taking attendance is not required but attendance is a critical indicator in student success. Each faculty member is free to develop his or her own methods of evaluating students’ academic performance, which includes establishing course-specific policies on attendance. As the instructor of this section, my philosophy is that students should make every effort to attend class. COMM 5310 is a course that relies on active learning through student engagement and participation. Any missed classes could affect a student’s understanding of persuasive theories and subsequent application to real-world situations. Absences from class could also negatively impact a student’s final grade in the course. PLEASE NOTE: While UT Arlington does not require instructors to take attendance in their courses, the U.S. Department of Education requires that the University have a mechanism in place to mark when Federal Student Aid recipients “begin attendance in a course.” UT Arlington instructors will report when students begin attendance in a course as part of the final grading process. Specifically, when assigning a student a grade of F, faculty report the last date a student attended their class based on evidence such as a test, participation in a class project or presentation, or an engagement online via Blackboard. This date is reported to the Department of Education for federal financial aid recipients.

All assignments are to be completed and submitted according to set deadlines.  No late work will be accepted. Any assignment turned in later than the deadline will receive a zero.  


1. Students must complete all the assignments to fulfill the requirements of the course.

a. All written assignments must be typed (double-spaced) and in acceptable form. Grammatical and spelling errors will be penalized. Proofread your work!

b. Source documentation should follow APA style (6th ed.). Plagiarism will result in course failure and referral. If they aren’t your ideas or words, cite them.
c. While students can build on previous papers and research done in other classes (or being done simultaneously) students may not submit work that is nearly identical to work submitted for other classes.
d. Assignments are due on the designated date at the designated time. Late work will not be accepted.

Be a prepared participant.

e. This class is a graduate seminar. I expect you to come to class having read and prepared to discuss the assigned materials. We all come from different professional, personal and academic backgrounds, so be able to apply what you have read to your own experiences and interests. I am looking for more than regurgitation!

f. Be forthcoming of your own ideas and respectful of others’. We can all learn from each other.


The following standards will be used to evaluate your work:

An ‘A’ represents an exemplary performance. This means you have greatly exceeded requirements, and have shown outstanding levels of effort and thoughtfulness.

A ‘B’ represents an advanced performance. This means you have exceeded requirements, and have shown substantial effort and thoughtfulness.

A ‘C’ represents an average performance. This means you have simply met the minimum requirements of the course, but did not exceed them.

A ‘D’ represents a deficient performance. It means you met some, but not all, of the course requirements.

An ‘F’ represents a poor performance. It means you were deficient in most or all requirements.

The following items will form the basis of your grade:

Reaction Papers & In-Class Discussions – Students will be expected to actively participate in each seminar discussion. Students also will be required to submit brief, thoughtful reaction papers about each week’s readings prior to each class meeting (by noon on Monday of that week). Students should synthesize ALL of the week’s readings in their reaction paper. The reaction might include a question, commentary, a proposed application or a research idea. It can include one insightful paragraph or several; however, it should not exceed one double-spaced page. NOTE: You must e-mail your reaction for the week’s assigned readings to me at shelley.wigley@uta.edu by noon on Monday of that week. You will be required to submit a total of 11 reaction papers worth 5 points each or 55 points total. The other 45 points for this grade will be based on the quality and quantity of your contributions to class discussions.
Discussion Leadership – Each student will guide one class discussion based on a summary and analysis of a chosen (or assigned) topic. During the discussion, the leader will be expected to highlight important aspects of the topic, provide detailed information on empirical evidence supporting appropriate theories, and discuss criticisms and debates in the literature as well as in students’ own minds. This assignment is a discussion, not a presentation!! It is your job to generate discussion among your peers. You must also submit an outline of your topic (what you discuss) to me immediately before the discussion. NOTE: You are not required to submit a reaction paper for the topic you cover as a discussion leader.
Persuasive Literature Review – Students will submit a literature review that includes a complete survey of the literature related to a specific persuasive theory. You can work alone or in pairs (w/one other student). You are encouraged to pick a theory that peaks your interest, that you want to learn more about or that you want to use in your persuasive research proposal. These will be informally discussed in class on the due date. 
Persuasive Research Proposal/Paper — Students will develop a research proposal utilizing a persuasion-related theory. You can work alone or in pairs (w/one other student). The proposal will include an extensive literature review, proposed hypotheses and/or research questions and the methods that will be used to implement the project. You must get the topic of your paper approved by me, and you are strongly encouraged to submit a draft or outline of your paper at some point during the semester. I also will schedule a day to meet with each one of you regarding your paper. 
Research Proposal Presentation — Students will give a formal 15-20 minute presentation based on the persuasive research proposal. Students also will be expected to answer questions about the proposal following the presentation.

Grade Weights

Reaction Papers/In-Class Participation

20 percent

Discussion Leadership
  


20 percent

Persuasive Literature Review


20 percent

Persuasive Research Proposal


30 percent

Research Proposal Presentation


10 percent

Final semester grades will be assigned as follows:


A 
90 to 100 percent
D
60 to 69.9 percent


B   
80 to 89.9 percent
F
59.9 percent or less


C
70 to 79.9 percent

UT Arlington is on record as being committed to both the spirit and letter of all federal equal opportunity legislation, including The Americans with Disabilities Act (ADA), The Americans with Disabilities Amendments Act (ADAAA), and Section 504 of the Rehabilitation Act. All instructors at UT Arlington are required by law to provide “reasonable accommodations” to students with disabilities, so as not to discriminate on the basis of disability. Students are responsible for providing the instructor with official notification in the form of a letter certified by the Office for Students with Disabilities (OSD).  Students experiencing a range of conditions (Physical, Learning, Chronic Health, Mental Health, and Sensory) that may cause diminished academic performance or other barriers to learning may seek services and/or accommodations by contacting: The Office for Students with Disabilities, (OSD) www.uta.edu/disability or calling 817-272-3364. Counseling and Psychological Services, (CAPS)   www.uta.edu/caps/ or calling 817-272-3671. Only those students who have officially documented a need for an accommodation will have their request honored. Information regarding diagnostic criteria and policies for obtaining disability-based academic accommodations can be found at www.uta.edu/disability or by calling the Office for Students with Disabilities at (817) 272-3364.

You are expected and encouraged to participate in class, but please be respectful during class lectures and discussions. General classroom decorum prohibits socializing during class. Also, turn cell phones, iPods, tablets, and other electronic devices off during class time. The classroom is a setting in which an exchange of ideas and creative thinking should be encouraged and where intellectual growth and development are fostered. The university supports an environment of ethnic, religious and cultural diversity. It neither endorses nor tolerates statements, behavior, tokens or insignias that deride or disparage an individual or group because of race, ethnicity, creed or personal lifestyle. PLEASE NOTE: Failure to follow classroom decorum (excessive talking, texting, etc. during lectures and class discussions) will negatively impact your final grade in the course! Habitual abuse also will result in your dismissal from class.

All students enrolled in this course are expected to adhere to the UT Arlington Honor Code:


I pledge, on my honor, to uphold UT Arlington’s tradition of academic integrity, a 
tradition that values hard work and honest effort in the pursuit of academic excellence. 
I promise that I will submit only work that I personally create or contribute to group 
collaborations, and I will 
appropriately reference any work from other sources. I will 
follow the highest standards of integrity and uphold the spirit of the Honor Code.

UT Arlington faculty members may employ the Honor Code as they see fit in their courses, including (but not limited to) having students acknowledge the honor code as part of an examination or requiring students to incorporate the honor code into any work submitted. Per 

UT System Regents’ Rule 50101, §2.2, suspected violations of university’s standards for academic integrity (including the Honor Code) will be referred to the Office of Student 
Conduct. Violators will be disciplined in accordance with University policy, which may result in the student’s suspension or expulsion from the University. Additional information is available at https://www.uta.edu/conduct/.

UT Arlington provides a variety of resources and programs designed to help students develop academic skills, deal with personal situations, and better understand concepts and information related to their courses. Resources include tutoring, major-based learning centers, developmental education, advising and mentoring, personal counseling, and federally funded programs. For individualized referrals, students may visit the reception desk at University College (Ransom Hall), call the Maverick Resource Hotline at 817-272-6107, send a message to resources@uta.edu, or view the information at http://www.uta.edu/universitycollege/resources/index.php.

UT Arlington has adopted MavMail as its official means to communicate with students about important deadlines and events, as well as to transact university-related business regarding financial aid, tuition, grades, graduation, etc. All students are assigned a MavMail account and are responsible for checking the inbox regularly. There is no additional charge to students for using this account, which remains active even after graduation. Information about activating and using MavMail is available at http://www.uta.edu/oit/cs/email/mavmail.php.

At the end of each term, students enrolled in face-to-face and online classes categorized as “lecture,” “seminar,” or “laboratory” are directed to complete an online Student Feedback Survey (SFS). Instructions on how to access the SFS for this course will be sent directly to each student through MavMail approximately 10 days before the end of the term. Each student’s feedback via the SFS database is aggregated with that of other students enrolled in the course.  Students’ anonymity will be protected to the extent that the law allows. UT Arlington’s effort to solicit, gather, tabulate, and publish student feedback is required by state law and aggregate results are posted online. Data from SFS is also used for faculty and program evaluations. For more information, visit http://www.uta.edu/sfs.


For semester-long courses, a period of five class days prior to the first day of final examinations in the long sessions shall be designated as Final Review Week. The purpose of this week is to allow students sufficient time to prepare for final examinations. During this week, there shall be no scheduled activities such as required field trips or performances; and no instructor shall assign any themes, research problems or exercises of similar scope that have a completion date during or following this week unless specified in the class syllabus. During Final Review Week, an instructor shall not give any examinations constituting 10% or more of the final grade, except makeup tests and laboratory examinations. In addition, no instructor shall give any portion of the final examination during Final Review Week. During this week, classes are held as scheduled. In addition, instructors are not required to limit content to topics that have been previously covered; they may introduce new concepts as appropriate.

The University of Texas at Arlington does not discriminate on the basis of race, color, national origin, religion, age, gender, sexual orientation, disabilities, genetic information, and/or veteran status in its educational programs or activities it operates. For more information, visit uta.edu/eos.

The University of Texas at Arlington (“University”) is committed to maintaining a learning and working environment that is free from discrimination based on sex in accordance with Title IX of the Higher Education Amendments of 1972 (Title IX), which prohibits discrimination on the basis of sex in educational programs or activities; Title VII of the Civil Rights Act of 1964 (Title VII), which prohibits sex discrimination in employment; and the Campus Sexual Violence Elimination Act (SaVE Act). Sexual misconduct is a form of sex discrimination and will not be tolerated. For information regarding Title IX, visit www.uta.edu/titleIX or contact Ms. Jean Hood, Vice President and Title IX Coordinator at (817) 272-7091 or jmhood@uta.edu.

Effective August 1, 2016, the Campus Carry law (Senate Bill 11) allows those licensed individuals to carry a concealed handgun in buildings on public university campuses, except in locations the University establishes as prohibited. Under the law, openly carrying handguns is not allowed on college campuses. For more information, visit http://www.uta.edu/news/info/campus-carry/

Should we experience an emergency event that requires us to vacate the building, students should exit the room and move toward the nearest exit, which is located outside the classroom door to the right and down the stairs. When exiting the building during an emergency, one should never take an elevator but should use the stairwells. Faculty members and instructional staff will assist students in selecting the safest route for evacuation and will make arrangements to assist individuals with disabilities.

DATE


TOPIC





Readings



Week 1


Introduction to Course



01/17

Week 2                                     
Persuasion & Attitude                                                                     Chapters 1 & 2
01/24

Due: Reaction
-1   
                       
Week 3
Thinking v. Feeling                                                                           Chapter 3
01/31
Due: Reaction-2                                                                        Zajonc (1980); Lazarus (1982); 


DISCUSSION LEADER:                                                             Petty et al. (1988).

Week 4     
Attitude & Cognitive Dissonance                                                   Chapter 4                
02/07
DUE: Reaction-3                                                                      Allyn & Festinger (1961); Festinger 

DISCUSSION LEADER:                                                             (1954); Harmon-Jones (2002).
Week 5     
Persuasion & Message Processing                                               Chapter 5

02/14
DUE: Reaction-4                                                                     Eagly & Chaiken (1993); Booth-Butterfield


DISCUSSION LEADER:                                                           & Welbourne (2002);
Week 6
Emotional Appeals; Fear, disgust, guilt                                       Witte (1992); Mongeau (1998); 
02/21
DUE: Reaction-5                                                                          O’Keefe (2002); Miller (2003).                                             


DISCUSSION LEADER 1:                                                                   


DISCUSSION LEADER 2:                                                                                                                                         
Week 7     
Inoculation Theory; Resistance to persuasion                          McGuire (1961); Compton & Pfau (2005);

02/28
DUE: Reaction-6                                                                     Wan & Pfau (2004);


DISCUSSION LEADER:                                                                                                                                                                                                                       


Efficacy; psychological reactance                                                 Bandura (1977), (1982); Brehm (1966).


DUE: Reaction-7

                       


DISCUSSION LEADER:                                                                   
                    
Week 8
Persuasive Media                                                                             McCombs & Shaw (1972); Horton & Wohl (1956); 
03/07
DUE: Reaction-8                                                                      Scheufele, D.A. (1999).

DISCUSSION LEADER:                                                                    

Week 9     
Spring Break! No Class!! Woohoo!!
03/14 
Week 10
Application: Political Communication & Prejudice                  Chapter 10 & Chapter 11
03/21
DUE: Reaction-9

DISCUSSION LEADER 1:

DISCUSSION LEADER 2:      


*Literature Review Due                                                                                                                        
Week 11
Persuasiveness of Narratives & Words that Work                   Chapter 6
03/28
DUE: Reaction-10


DISCUSSION LEADER:   
Week 12
Application: Health Communication                                           Chapter 9
04/04
DUE: Reaction Statement-11

DISCUSSION LEADER:                                                                    
Week 13     
Interpersonal Influence                                                                 Chapters 7 & 8

04/11
DUE: Reaction-12

DISCUSSION LEADER:                                                                   
Week 14 
Application: Advertising                                                                Chapter 12
04/18
DUE: Reaction-13


DISCUSSION LEADER:                                                                   
Week 15    
DUE: Research Proposal Presentations
                      

 
 

04/25

Week 16
Due: Research Proposal (Final draft) by 6 p.m.
 05/02

*THIS IS A PROPOSED COURSE SCHEDULE: All assignments, dates, and schedules are subject to change; all changes will be announced to the class by the instructor.


Persuasion, Attitudes & Behaviors
Zajonc, R. (1980). Feeling and thinking. American Psychologist 35, (2), 151-175.
Lazarus, R.S. (1982). Thoughts on the relations between emotion and cognition. American Psychologist, 37, 
                1019-1024.
Petty, R. E. Cacioppo, J.T., Sedikides, C., & Strathman, A.J. (1988). Affect and persuasion: A contemporary 

                perspective. American Behavioral Scientist, 31, 355-371.
Attitude & Cognitive Dissonance

Allyn, J., & Festinger, L. (1961). The effectiveness of unanticipated persuasive communications. Journal of


    Abnormal and Social Psychology, 62, 35-40.

Festinger, L. A. (1954). Social communication and cognition: A very preliminary and highly tentative draft. Paper distributed by Festinger to his students in their graduate seminar, winter quarter of 1954, University of Minnesota. Reprinted in E. Harmon-Jones, & J. Mills (Eds.), Cognitive dissonance: Progress on a pivotal theory in social psychology. Wash. DC: American Psychological Association Press. Pp. 381-386.
Harmon-Jones, E. (2002). A cognitive dissonance theory perspective on persuasion. In J.P. Dillard, & M. Pfau 
(Eds.), The persuasion handbook: Developments in theory and practice, (pp. 99-116.). Thousand Oaks,                    CA: Sage.
Persuasion & Message Processing 

Eagly, A. H. & Chaiken, S. (1993). Process theories of attitude formation and change: The elaboration likelihood and heuristic-systematic models. In A. H. Eagly & S. Chaiken (Eds.), The psychology of attitudes, (pp. 303-349). Orlando: Harcourt Brace.

Booth-Butterfield, S., & Welbourne, J. (2002). The Elaboration Likelihood Model: Its impact on persuasion theory and research. In J.P. Dillard, & M. Pfau (Eds.), The persuasion handbook: Developments in theory and practice, (pp. 155-173). Thousand Oaks, CA: Sage.

Emotional Appeals
Witte, K. (1992). Putting fear back into fear appeals: The extended parallel process model. Communication


      Monographs, 59, 329-349.

Mongeau, P.A. (1998). Another look at fear arousing persuasive appeals. In M. Allen, & R.W. Preiss (Eds.),
               Persuasion: Advances through meta-analysis, (pp.53-68). Cresskill NJ: Hampton.
O’Keefe, D.J. (2002). Guilt as a mechanism of persuasion. In J.P. 
Dillard, & M. Pfau (Eds.), The persuasion 
 handbook: Developments in theory and practice, (pp. 329-344). Thousand Oaks, CA: Sage.
Miller, C. (2003). On the use of disgust appeals targeting adolescent health behaviors. 
Excerpt from: Miller, C. & 

          Burgoon, M., et al. Utilizing disgust appeals to influence at-risk youth: Results from the Arizona anti-tobacco use media campaign. Unpublished manuscript, University of Arizona. 
Inoculation Theory; Resistance to Persuasion

McGuire, W.J. (1961). The effectiveness of supportive and refutational defenses in immunizing and restoring beliefs

          against persuasion. Sociometry, 24, 184-197.
Compton, J.A., & Pfau, M. (2005). Inoculation theory of resistance at maturity: Recent progress in theory

           development and application and suggestions for future research. Communication Yearbook, 29, 97-145.
Wan, H.H., & Pfau, M. (2004). The relative effectiveness of inoculation, bolstering, and

combined approaches in crisis communication. Journal of Public Relations Research, 16, 301-328.

Efficacy; Psychological Reactance

Bandura, A. (1977). Self-efficacy: Toward a unifying theory of behavior change. Psychological

Review, 84, (2), 191-215.

Bandura, A. (1982). Self-efficacy mechanism in human agency. American Psychologist,

37, 122-147.

Brehm, J. W. (1966). A theory of psychological reactance. New York: Academic Press. 1-16.

Persuasive Media
McCombs, M.E., Shaw, D. L. (1972). The agenda-setting function of mass media. Public Opinion Quarterly, 36, 

               176-187.

Horton, D., & Wohl, R.R. (1956). Mass communication and para-social interaction: Observations on intimacy at a

                distance. Psychiatry, 19, 215-229.
Scheufele, D.A. (1999). Framing as a theory of media effects. Journal of Communication, 49, 103-122.
*Please note this is not an exhaustive list and additional readings may be added to the topics scheduled to be discussed during the course. You will be notified ASAP when these additional readings are assigned. These additional readings will either be distributed to you in hard copy format during class time or posted to Blackboard. 
Sample Reaction:

Reaction #1


The Nabi reading is interesting because the research areas it suggests are enough for the careers of many scholars.  Specifically though, I was most interested in Nabi’s discussion of relief.  Nabi writes that “anxiety followed by anxiety relief leads to greater compliance to an unrelated request than does fear alone because fear-then-relief promotes a temporary state of mindlessness or disorientation, leaving the individual momentarily vulnerable to requests” (p. 297).


Consider the implications of this in the current American socio-political context.  Particularly in regards to the federal government, who could for example, if the limited relief studies are true indicators of human behavior, raise the terror alert level to red, thus scaring the hell out of the American population, then alleviating the threat, reducing the terror alert level to something manageable like yellow, consequently bringing about anxiety relief, and then nonchalantly introduce some bit of legislation focusing on energy or tax policy that may have been opposed in normal circumstances.  A scenario such as this may seem a bit too Wag the Dog-ish, but maybe not.


I guess why the possibility of using relief to bring about compliance of other requests is so interesting right now is because the American public is so close to a level of constant mass-fear, and we have an administration that not only does what it can to call our attention to that fear but also goes one step further and frames themselves as the relief.

Sample Reaction:

Reaction #1

Reflecting on Zajonc’s “Feeling and Thinking: Preferences Need No Inferences”


The first time I read this essay—during the summer of 2012—I didn’t buy it. I kept falling back on the same argument: If I don’t know what something is, how do I know if I like it or not? But one year later, older and wiser, I buy Zajonc’s conclusions.


I was conceptualizing affect as a more precise reaction than Zajonc had intended. (Glossing over the times he pointed out that this initial affective response could be both “gross” and “vague.”) The layperson’s conception of affect—and the way I first thought about affect—is that our feelings are based on previous experiences with an object. However, we’re often drawn to novel things. In fact, Brock’s commodity theory argues that we value what is novel because it is novel—often with no previous experience with the commodity, as that’s what makes it novel. Our evaluations, attitudes and other feelings often lack the thought we like to think they have. We can not know what something is and like it, or dislike it, immediately upon encountering an object.


This idea is also particularly applicable to my research interests in counterarguing. Simply, we don’t always do it. I may resist influence not because I’m armed with an arsenal of argumentation, as is the conventional explanation of inoculation, but because I just don’t like what you’re saying. One of my future inoculation projects will explore resistance that is not dependent on the cognitive work of counterarguing. 


Ironically, my feelings about Zajonc’s work are the result of careful thinking and introspection—ultimately concluding that our feelings toward objects do not always require careful thinking and introspection.  
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